CRITICAL TURNING POINTS

In the nineteenth century certain events occurred that proved to be turning points in
the development of the curriculum and in thought about the curriculum. Dewey’s
laboratory school at Chicago was one such event and so was Spencer’s raising the
entire question of the purpose of education. The purpose of the Dewey school was in
Dewey’s own words “to discover in administration, selection of subject-matter, meth-
ods of learning, teaching, and discipline, how a school could become a cooperative
community while developing in individuals their own capacities and satisfying their
own needs.” Dewey's school produced results of continuing value and significance.

The essay by the English philosopher Herbert Spencer (1820-1903) What
Knowledge Is of Most Worth? (1859) had considerable influence on curriculum think-
ing (and on the curriculum as well). Since its publication, we have never stopped
asking Spencerian questions.

The work of Francis Parker in Quincy, Massachusetts, in the 1870s proved tobea
turning point in the course of curricular events. Parker achieved something con-
structive and of continuing usefulness to those who seek to improve the curriculum
for children. Yet not all of the turning points in the curriculum signalled progress.
Some, such as the report of the Committee of Ten on Secondary School Studies
(1893) and the report of the Committee of Fifteen on Elementary Education (1895)
are generally considered as conservative and perhaps regressive in their impact. The
history of the curriculum has had its ups and downs. '

This chapter considers the great events and the great ideas of the nineteenth
century that proved to be very influential in the evolution of the curriculum., Among
the turning points examined are Spencer’s ideas on education, Parker’s work in the
Quincy schools, the work of the National Education Association's Committee of Ten
and Committee of Fifteen, the Laboratory School at the University of Chicago and,
finally, the founding of standardizing or accreditation associations to establish criteria
for college entrance.
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4/  NO PERMANENT ANSWER. Equally important in curriculum development is the
'yp’v’f' need to ask Spencer’s question continually. “When Spencer asked, ‘What knowledge

e " is of most worth?” he posed a question which must always be considered and recon-
WW M . sidered," tbserves Oliver, who goes on to poi
* “J(/ great worth at one time h
e ,\/// knowledge.? Indeed, virtually every national report on school reform throughout the
' W twentieth century has addressed this question implicitly if not explicitly. A chief prob-
~ lem has been that in periods of perceived ¢

ARRIVING AT CONSENSUS. It is one thing to theorize that “most worth” should be
determined on the basis of philosophy and the best available evidence. It is quite
' rriculum is the responsi-

condescendingly for input. They should be “mobilized to
participate actively in the developmental processes and decision making of the-
school. Not only do they p but their participation js authentic.™
Clark offers as an

up. All participants
Clark speaks from his experience as an educational leader,
Researchers have shown considerable interest in the concept of curriculum
A & Jf}udeliberation_, the process by which Persons representing groups with differing ideals
A ol arrive at consensus about the curriculum, Needless

(A th’/

/Vw A curriculum conference is a well-planned and prepared deliberation situation in
which participants meet to work on matters of common concern with regard to the
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Parker’s Pedagogy

Because Parker believed that ]
natural way of learning, he adopted the word method of teaching reading. This, after
all, was the way children learned to speak the language. Grammar was thrown out of
the school and talking and writing were put in. :

Conversation, which was one of the innovations in Quincy schools, was culti-
vated as an art, “What did you do last evening?” or “What did you see on your way to
schoo! this morning?” were questions being answered by children who previously

words by rote, without und

tried to teach children how to think
lements (facts) for thinking, In the
med in both the
tof B. G. Northrup, secretary of the
Board of Edugation: “In Quincy, the children write better through-
out.all the schools of the fown than is the case in @/ the schools of any other town
within my knowledge in our country, ™6
A London journal, however, was unimpressed, finding the developments in
i othing more than Froebel's theories put into action.? A comment fre-
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cause it offered a curriculum for “life”; that is, it pro-

tion for careers in commercial and mechanical fields

5 tO meet peo i - The first high

i trigonometry, philosophy,

and navigation. Because there

was usually only one high school in Most towns and because it was felr to be more
democratic, the American high school also took on the college Preparatory function.

The Secondary Curriculum in Conflict

tury, these problems became p

tical education, others were continuing to argue for me

lum with heavy emphasis on the classics. What was happening is well expressed by

Butts and Cremin: “The lines of battle were being formed that were to last for a hun-
- dred years to the present.”?

THE PROBLEM OF ARTICULATION.  Efforts by colleges to spell out the secondary cur-
riculum in detail haye already been mentioned in Chapter 1. No doubt that high
and quality of their courses, but the high school

0 be 2 college breparatory institution. Neverthe.

chools focused on the articulation of high school
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Determining the Course of Secondary Education

The report of the’ Committée of Ten was enormo
curriculum for a generatio

Education, appointed by the U.S, Secretary of Education _

The procedure usually operates in this fashion: Nationa] task forces or commit-
tees are appointed and meet te deliberate on the problems assigned to them, for
example, the decline of s, preeminence in global industria] markets. Following the

discussions, one or two co

A PARADOXICAL REPORT. The report of the Committee of Ten cast the mold for
secondary education for Years to come, but the report itself was strikingly paradoxi-
cal. Two paradoxes are particular] '

tion that “secondary schools don

for colleges,”s" et despite this re

ter what the student’s probable desti-
the high school was 2 terminal educational institu-
on of the students, :
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Figure 2-1. Range of Curricular Offerings (High Schoo
Ten on Secondary School Studies, 1893

Latin - -
English Literature, - 2 p.
English Composition, 2 p.}
German [or French]

Applied GeograpHy (European
political—continental and
oceanic fiora and fauna)

4

Latin

English Literature, 2p.
English Composition, 1 p.
Rhetoric, 1p.
German

Algebra* 2p,
Geometry, Zp}
Physics
History, English and American .-
Astronomy, 3 p. 1st 1/, LA
Meterology, 3 p. 2nd 1/, yr.

*Option of bookkseping and commercial
arithmetic,

Algebra - 4 p.
History of italy, Spain, and France - 3 p.

Latin -

English Literature, 2p.
English Composition, 2 p.
German, continued

French, begun .-

Algebra* 2 p.

Geometry, 2p.

Botany or Fds ool e L —
English History 1o 1688

*Qption of bookkeeping and commercial
arithmetic, '

Latin -
Greek
English Literature, 2p.
English Composition, 1 P.foo g
English Grammar 1p.
Gefman i emrana . LRI | p.
French -... -4,
Trigonametry,
Higher Algebra, }
Chemistry
History, (intensive) and Civil
Government S
Geology or Physiography,
4p. 1st 1o yr.
Anatomy, Physiclogy, and
Hygiens, 4 p. 2nd 1/, yr.

b as Proposed by the Committee of
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However, the Committee of Fiftcen (1895) protested strongly against the scien-
tific method in elementary science teaching.

It is important not to hasten the use of a strictly scientific method on the part of the
child. . .. He is rather in the imitation stage of mind than in that of criticism. He wili
not reach the comparative or critical method until the era of higher education.»

In light of this conclusion, one hour of “oral lessons” in natural science {which
included hygiene) was recommended.

The committee’s approach to the development of the child was mechanical,
School work was distributed into eight separate years, each with its own definite sub-
jects to be covered. The committee was cool to the concept of curriculum synthesis,

“Rigid isolation of the elements of each branch” wag considered essential in elemen.

and eighth gride, (See Fi
that grammar, literature, arithmetic, geography,
elementary school with the 8reatest value for trai

known educational philosopher of the time. % Th
held the line against the newer subjects, allotti
school program. _

There were some vigorous expressions of dissent by committee members on
such points as “oral lessons” in science (telling by the teacher) and the failure to
include observation and €xperimentation in science instruction. But Harris and
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, despite the mounting

evidence on the need for hands-
On experience in children’s ment

al and sociat development.

The Final Result

Was a turning point for the worse,
lation continues to this day.

DEWEY’S LABORATORY SCHOOL AT CHICAGO

On the occasion of Dewey’s ninetieth birthday, the British Ambassador to the United
States wrote:

The tribute was one of m
arts from all over the

only in the United States, but abroad as well 4
beginning, it was surel

and psychological principles
.psycholbgy‘f“'il‘giycy believed that thir
tempted to solve problems that origi

T N P
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SUBJECT MATTER AS EXPERIENCE. At the heart of Dewey’s approach to curriculum
development was his theory of knowledge. Learpj i ial in
nature because there is always human interaction involved—the influence of some
—PEOPIE On OTheETs. The Sefs of Fcts, concepts, and generalizatons that we label geog——

.faphy, Mathematics, science, and so on are nothing more or 1ess tharselections
m&ﬁﬂmﬁ?p\re{‘eﬁnﬁmﬁﬁm%

It is all too easy o regard these sets of facts, coticepts, and generalizations as
external to the learner, to be mastered by enco

SUBJECT MATTER As PURPOSE. What 2 ridiculous thing to insist that there is a fixed
body of knowledge that is forevet set off in ADCIEd PhySics, geography, or history,
-safd"Déwey. “Exactly the same objective reality will be one or the other or none of
these three, according to the interest and intellecty
viewed,"* For example, a square mile of territory, when viewed from one interest,
would be labeled trigonometry, from another standpoint we would label the facts
regarding it geography, and from still another interest, it would become historical
knowledge. “There is absolutely nothing in the fact, as an objective fact, which places
it under one head,” pointed out Dewey. “Only as we ask what purpose or end some
individual has in view do we find a basis for selecting and arranging the facts under
the label of any particular study. 57 ,

Dewey and the Laboratory School teachers hoped to determine how, out of the
child’s interest and purpose, a subject as a form of experience gradually differenti-
ated itself from other experiences and developed into the systematic knowledge of
the aduit.

The Three-Dimensional Curriculum

The curriculum in the school conducted by Dewey had three dimensions: the child’s
side (activities), the teacher’s side (logically organized bodies of subject matter;
chémistry, physics, biology, mathematics, history, language, Titerature, music, and
physical culture), and the side of demarraric sacia i purpose——

REASONS FOR ACTIVITIES.  Behind the activities was Dewey’s conception of the psy-
d. Dewey argued that children are inherently active with

strong impulses to investigate, to share with others what they have found out, to

construct practical things, and to create, Dewey developed this psychological con-

Cept into a curriculum principle: The child's impulses are an enfmt

educational-resource, and opportuniti i i

them through engagement in activities,
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sion, cooperation and control by a unified plan =60 The Laboratory Schooj had such a
plan: a civilizational theme, Beginning with activities familiar to four- and five-year-
olds because they were activities of the home,

and organization of contemporary Society.
The study of OCcupations provided Opportunities for and required the child’s
increasing ability to abstract, that is, to bring ut a special idea, For
as studied by six-year-olds simply showed what some people do an
others. Seven-year- i erial, but the em

fatory School appears to have pioneered in collaborative decision making and
teacher reflection. Dewey recounted that “fellows and members of the faculty of the
pedagogicat department, graduat -student assistants, and the regular teaching staff
of the school all met weekly with t tors 1o discuss the reporis of the school in
relation to theoretical principles and to revise future plans accordingly,"s1

The Laboratory School experimented with and dig
ties in subject matter fields, which

accord with z clearly defined fram,

'+

/ €nts to the possibilities of what a curriculum can be,
2/three-dimensional curriculum is always in the making,

- ACCREDITATION OF SECONDARY SCHOOLS
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In addition to the North Central Association, five other regional 'associations
were formed. In order of their founding, they are: The New England Association
(1885), the Middle States Association (1887), the Southern Association (1895), the
Northwest Association (1917), and the Western Association (1924).

In 1900 another institution of con-
Entrance Examination Board was

amounts and different books of Latin, Greek and other subjects.”$ This had not
been as much of a problem when only a tiny proportion of the age group attended
college, . ‘ :

The College Entrance Examination Board was an East Coast invention. The
founding college members were Barnard, Bryn Mawr, Columbia, Cornell, Johns Hop-
kins, New York University, Rutgers, Swarthmore, Union, Pennsylvania, and Vassar,
(Harvard joined later.) One
schools grew in nuember, t nk between high schoo preparation and college
requirements lessened. Students far from the East Coast could not sit for the col-
lege’s own examinations, and admissions officers lacked enough information to eval-

€xaminations, Most colleges
ting applicants,

The time came, however, when the number of qualified high school graduates
increased to the point where colleges had more qualified applicants than they couid
admit. The Scholastic Aptitude Test, inten
vate an applicant’s abili

recognition of the limited validity of the test as a measyre of
aptitude, the SAT has grown enormously over the years and has COme to garner
great media attention, especially when declining scores can be cited,

From Regulation to Service

The creation of the College Entrance Examination Board allowed the newly estab-

lished regional accrediting associations to work toward the improvement of sec-

~ ondary schools generally, rather than focusing mainly on standards thought to be
most applicable for college
dards tended to be defined

Then in 1932 the six regional associations embarked on an effort to form and

test new criteria along such dimensions as the school’s philosophy, student popula-

tion, curriculum, community, facuity, guidance services, student activities program,




at thereis a college suited mor
one who is motivated for fur:

€ or less for almost any-
ther education. '

PERSPECTIVE

: ' In concern; a sound basis for
decisions should be the main concern.

Reading specialists and early childhood educators continue to rediscover
(indeed, reinvent) Francis Parker’s “Quincy system.” Parker demonstrated in a public
school system (Quincy; Massachusetts) before the turn of the twentieth century that
children can have a more meaningful educational €xperience if reading, writing, and
' ependent study by an inspector
te Board of Education found that the children in Quincy

excelled in reading, writing, and spelling. This is not to imply that Parker’s principle
was without opposition. Th

Quincy (and later, at the Cook
icago) was on observing, describing, and understanding

y ience. When these abilities had begun to
develop, conventionaj j

mittee of
Committee of Fifteen on Elementary

nth century, The Committee of
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The ninereenth Century was a time of pew beginnings in education, of great
optimism for a better future, The idea of progress in education and society contin-
ued to prevail with the challenges of the twentieth century,

PROBLEMS For STuDY
AND Discussion

1. In discussing Ralph Tler's basic work in curricu-

Ium development, John Goodlad notes; “The
question of what knowledge is of most worth

becomes an integral part of curricylum plan-,

ning.” [John I, Goodlad, Whar Schools Are For
(Bloomington, IN: Phi Delta Kappg Educatior;al
Foundation, 1979), p. 43.] From your own expe-
rience, do teachers and administrators ask
Spencer’s question? Explain. Do you think that it
is important for them to do so? Why or why not?
How would You answer Spencer'’s question
today? :

What illustrations can You give of Parker’s
reforms in the curriculum today?

According o two staff development specialists,
“Busy people typically do not engage in reflec-
tion. They rarely treat themselves to reflective
experiences, unless they are given some time,
some structure, and the expectations to do se.”
[Joellen B Killion and GuyR. Todnem, “A Process
for Personal Theory Building,” Educational
Leadership, 48 (March 1991), p. 14.] Were these
conditions for reflection all present in Dewey's
Laboratory School? Explain.

Why was Dewey's three-dimensional curriculum
4 critical turning point in curriculum thought and
educational improvemnene?

Dewey and the teachers in his school attempted
10 establish their school as 3 form of community
life. They believed that schools could only pre-
pare children for social living if the school was a
small cooperative society. “The jdea involved a
radical departure from the notion that the schooj
is just a place in which to learn lessons and
acquire certain forms of skill,” recounted Dewey
Years later. “It assimilated study and learning
within the school to the education which takes
place when out-ofschool living goes on in a rich
and significant socia] medium.” {John Dewey,

“The Chicago Experiment,” in Katherine Camp
Mayhew and Anpa Camp Edwards, 7he Dewey
School (New York: Appleton-Century, 1936), p.
466).] Do the curriculum and schoa} organjza-
ton today reflect the concept thar the school i
just a place to acquire skills or the school is a
small cooperative community? Give examples,
Do you believe that Dewey's idea in question §
Was 2 positive contribution? Why or why not?
The Evaluaripe Criteria for Secondary schools
states the following expectations for faculty
involvement in curriculym development:

The faculty, under the leadership of the
building administrator, js actively involved
in curriculum development procedures;
curricvlum evaluation and Tevision proce-
dures; the selection of instructional materj-
als; and the resolution of curriculum/in-
Struction-related problems. [Nationa)
Study of School Evaluation, Evaluarive
Criteria, 6th ed. (National Study: Falls
Church, VA; 1987), p. 59.]

Evaluate your own schooi on the above expecta-
tions, indicating the extent to which each expec-
tation is being met, :

Do you believe that g high school subject should
be taught the same way to all students whether
Or not they are college-boundy

- What is your appraisal of the proposal of the

Committee of Fifteen ag a curriculum for today’s
schools? ’

Compare the Report of the Committee of Ten
with a more recent report for educational reform
In terms of (a) the problems addressed, (b) the
evidence cited, and (©) the remedies Proposed.

- In your opinion were these reports well

grounded in thejr diagnoses and prescriptions?
Explain.




