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Context

In the summer of 2015 when my high school principal assigned dual credit courses to me,

I was ecstatic.  It had been my goal for years to teach upper-level courses like dual credit.  Soon

afterwards, that excitement changed to anxiety as I filled out paperwork, set up meetings,

requested textbooks, created a syllabus that included a weekly calendar for the entire semester.  I

realized that dual credit was a beast of a course, and that there was a lot of planning that I needed

to do so that my students would succeed.

Thankfully, the partner college had a wonderful dual credit liaison.  At our first meeting,

she presented me with two three-ring binders (one for each course).  Inside, she had copied every

activity, paper assignment, paper models, and rubrics for each assigned paper.  I wanted to cry at

her thoughtfulness; this was going to save me so much time, stress, and anxiety.  I knew that I

would adapt some of the materials to fit my teaching ideologies and styles, but at least I had a

starting point.

In addition, all the files were on a flash drive that I could keep.  She gave me free copies

of the required textbooks (the common reader as well as the MLA handbook) and gave me the

name of someone to contact for sample syllabi and pacing guides.  We traded contact

information and had a rather in-depth Q&A session as we went over policies, paper
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requirements, and the college’s expectations.  By the time I left the dual credit liaison, I knew I

had someone I could turn to as I navigated the new territory of dual credit, English 101, and

English 102.  I was lucky, I was prepared, and I had a strong foundation upon which to plan my

new school year.

The year went well because of all the preplanning the dual credit liaison had done.  She

made that first year manageable.  Yes, there were ups and downs (so much paperwork to

navigate!), but I never doubted that I was teaching my students the learning outcomes, presenting

the college’s materials in a way that would satisfy anyone who might come looking, or that I was

grading in the way expected of me.  If I had a question, I could reach out without apprehension

to the dual credit liaison, who was always helpful and supportive.  The year was a success.

Unfortunately, the second year of dual credit teaching was not the same.  The partner

college could no longer afford to have so many dual credit students for financial reasons.  We

went with another institution for the 2016-2017 school year, and my experience was completely

different.  No one met with me or walked me through the process, offered me materials, gave me

suggestions, or assisted me in any way.  I was sent a handbook on how to design the syllabus, but

that was it.  I had to repeatedly request textbooks, access to materials, and for an outline of

department policies for the various papers.  Each time I reached out, the responses were delayed,

and I began to feel unimportant as a dual credit instructor. I felt like I was treading water the

entire semester because I did not have any support I could rely on from the institution.  If it had

not been for the previous year, I doubt I would have been as successful teaching the materials to

my students.  While not every paper was the same from the first institution to my new one, there
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was enough overlap that I was not completely without resources, but that year was a struggle.  I

was alone, a nuisance to those at the institution, and completely unsupported.

While the requirements for dual credit English did not match between my first institution

and my second, there was enough of an overlap that I was able to use many of the materials from

my first dual credit teaching experience.  I adapted everything to fit my new institution, and I had

to create many new materials for the rest of the assignments. I looked to the book and the

chapters within it to guide me.  This is not abnormal for teachers, but after my previous

experience, I was endlessly frustrated and stressed. What if I interpreted the papers differently

from what the college expected?  I had no way of knowing if I was on the right track or not, but I

persevered using resources at my disposal and the teaching skills I had accumulated over the

years.  I cannot know if the assignments I created from scratch were in alignment with the

college’s expectations, but I am satisfied with the content I taught that year.  My students were

challenged, they learned valuable writing skills, and they were prepared for academic writing as

they left for college.  Despite this positive, a lot of anxiety, stress, and frustration could have

been avoided if my second institution had provided me with a stronger foundation.

Question

After my experiences with dual credit, I realized that there was a real need for research in

how to prepare high school teachers to teach college material.  All teachers need preparation for

the courses they will teach, and dual credit is no exception.  I experienced two very different

approaches, and my main goal was to ensure that no one else was thrown into the deep end

without any support.  I know that I cannot be alone in how I was treated by the second

institution.  There are likely more teachers floundering without institutional support in Kentucky,
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and this is unacceptable to me.  Dual credit teachers should have institutional support as they

navigate the different and challenging content dual credit courses present.

Now that I am a part-time employee at West Kentucky Community and Technical

College (WKCTC), I have access to yet another institution with dual credit resources.  As a way

to help me finish my capstone project, WKCTC has given me the unofficial title of dual credit

liaison so that I can interact with the dual credit instructors at WKCTC.  While I am not getting

paid to do this job, I am uniquely placed to research a topic about which I am passionate.  I can

ascertain professional needs, areas of support, and ways to promote consistency as I work with

these dual credit instructors.  As someone who has experienced both positive and negative

interactions with colleges, I am confident that I can research dual credit practices and help

WKCTC’s dual credit program as well.

To that end, my research question is: How can colleges (specifically WKCTC) support

dual credit English instructors to promote quality instruction, consistency across all dual credit

English sections, and student learning?

Purpose

The purpose of this project is to explore the research and the standards involved in dual

credit to find a solid approach for dual credit instructors so that all students have quality learning.

Dual credit courses are increasing in demand (WKCTC worked with five dual credit English

classrooms during the 2017-2018 school year, but now partners with eight dual credit English

classrooms for the 2018-2019 school year), and I want to promote success for dual credit

instructors and students.  I do not want a new dual credit instructor or an instructor new to a

specific college to come into dual credit (English 101/102) without the support and tools
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necessary to navigate dual credit courses successfully.  Dual credit courses are different at each

institution, and because of this, someone who taught through one college will still need support

from the new college.  Even experienced instructors will need routine contact and development

as textbooks, policies, assignments, or other requirements are updated.

I hope to research the best methods that will allow for a standardized approach of sharing

materials with dual credit instructors that will allow for their own teaching ideologies and the

college content to be taken into account.  This will likely involve professional development

meetings to share policies, updates to previous policies, updated content, assignments, samples,

activities, rubrics, and Blackboard shells.

Ideally, I would love to see a program developed that creates a partnership between the

dual credit instructor and the college where samples are provided but instructors are allowed

leeway to adapt materials to fit their teaching styles. All teachers have different techniques and

styles to bring to the teaching table.  While I hope to find a “best practice” for dual credit English

instructors, I do not want to box instructors into a one size fits all approach.  I want to provide

the starting point and an abundance of resources for teachers.

It is unrealistic to think that teachers will not alter the materials, and as long as the core

beliefs and requirements of the English department are met, different approaches should be used.

Teachers should feel free to supplement the predesigned materials that are provided to them.

However, the goal is to research best practices for providing professional development to dual

credit instructor as well as develop methods that will create consistency across the dual credit

courses without limiting instructors.  To achieve that, I anticipate routine meetings, observations,

trainings, and material sharing as vital to the partnership between instructor and college.
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Phase One: Gathering and Sharing Materials

This project will have two distinct parts to it. First, the project will involve compiling all

materials necessary to teach English 101 and 102 at WKCTC.  This will involve collecting all

assignments, rubrics, model papers, and mini activities done throughout a semester.  Most

instructors use common assessments and rubrics, which may be collected quite easily.  If there

are variants of the same major paper assignment or rubric (and there probably are as teachers

enjoy a degree of autonomy in the classroom), these can be included to demonstrate to the dual

credit teachers that they have some control over their own classrooms.  However, it is unrealistic

to find every single activity each professor at WKCTC does for the initial stage as many will

likely overlap.  A sampling of these mini activities will be collected, and these materials will be

noted as samples.  Dual credit instructors will be encouraged to use any supplemental materials

they find beneficial to their students.  Materials will be compiled in hard copy form, likely in two

distinct binders (one for each course) to be stored with the English Department Head, Kimberly

Russell, at the project’s completion.

The next step would be to digitize these materials. Most should already be in digital

form, but it may be necessary to scan or retype certain documents.  Once all components are in

digital format, they will be organized into appropriate folders electronically.  These categories

would include classroom basics and a folder for each type of paper taught per course.  These

digital files would then be shared to dual credit faculty members in a professional development

training in July of 2019.

While the exact method of transmitting this information is not yet set in stone, it may be a

flashdrive or CD per instructor.  It could also be shared via OneDrive through the WKCTC email
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provider.  Alternately, if a free wiki service could be found, a private wiki could be set up for

WKCTC dual credit faculty members to access.  The latter would involve routine maintenance

and may not be feasible financially.  It may also create a need for a technology training session,

which is likely to overwhelm instructors.  If teachers do not feel comfortable accessing an online

wiki due to a lack of training, they may not use the compiled documents, which will undermine

the efforts of this project.

Because of this concern, the best and most cost effective method of transmitting data may

involve creating a BlackBoard shell with all of the necessary materials for all dual instructors.

While it could be advantageous to share these materials in hardcopy form, that method would

involve not only printing the documents, but organizing them using label pages and possibly

placing them into three-ring binders, which could be quite costly and time consuming.  Copying

the materials to a flashdrive, CD, BlackBoard shell, or online wiki would be a must better use of

time and funds, and sharing in this way would assist with accessibility issues.  These materials

will be found in the appendix of the completed prospectus submission.

Phase Two: Dual Credit Instructor Professional Development

The second part of this project will take the form of a professional development plan.

Organizing documents and distributing them is an important goal, but training teachers to teach

dual credit courses is the ultimate goal.  A foundation of documents is necessary to this, but more

importantly, the dual credit instructors at WKCTC should attend a professional development

training day each year, much like all teachers undergo routine trainings and updates to policies

on a yearly basis.
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Ultimately, the professional development plan will be the final goal for this project.  The

goal will detail the changes in policies from last school year to the new one, explore what it

means to teach dual credit, the basic policies of dual credit, the course policies for English 101

and 102, the grading procedures, a discussion of the school year’s One Campus One Read

common novel, how to integrate the novel into the curriculum, learning outcomes for each

course, time to review the digital files provided (as explained in part one of this project), and

time to set up their Blackboard shells.  This part of the plan will be quite detailed as the goal is to

prepare teachers for their upcoming dual credit instruction. The professional development plan

will take place in late July with a possibility of a makeup session if necessary in early August.  A

follow up session will be planned for approximately six-eight weeks after the initial training.  A

second professional development may be required in the spring.

Literature Review

A) What is dual credit?

According to Kristine Hansen,  dual credit courses “originat[ed] in the 1970s” and that

“The newest and perhaps the fastest growing brand in the composition marketplace is the

concurrent enrollment (CE) course, in which high school students can earn both high school and

postsecondary credits for the same course” (“Composition Marketplace” 25).  Essentially, high

school students can enroll in a college course at their high schools and receive credit

concurrently at both locations.  Dual credit courses are “typically offered in a high school and

taught by a high school teacher who has been appointed by the college sponsoring the course,

students complete both high school graduation requirements and the FYW [First Year Writing]

requirement in one and the same course” (Hansen et al., “CWPA” 1).  Because students must
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complete both the high school and the college requirements, this type of learning can be quite

rigorous.  In fact, Hansen explains that these CE courses, sometimes referred to as dual credit

courses are designed to “challenge high school students who would be bored with the regular

high school curriculum and are ready to begin college work” (“Composition Marketplace” 25).

When I taught high school, dual credit courses were often seen as the honors classes.  The

academically driven students were encouraged to take these courses as they were prime

candidates for the more rigorous coursework.

B) What Makes Dual Credit Unique?

Dual credit creates a rather interesting dynamic for the high school classroom.  The

instructor, who is typically a high school teacher, is employed by a college institution to teach a

college level class to high school students, who, in turn, are treated as both high school and

college students.  The duality of dual credit courses presents contradictory scenarios for both

instructor and student.  How does a teacher distinguish grading practices for the college level

courses when confined by the high school requirements? How do high school students acclimate

to college standards when they have not had a true first year college experience?  How does the

instructor teach a rigorous college level class within the confines of a public high school?  There

are many ideas to juggle without clear answers.  The very nature of dual credit requires that high

school students be treated as college students, and this expectation, while valid and necessary,

does create a tension of opposites, which necessitates a shift in student and teacher focus for the

dual credit classroom to succeed.  The courses may be taught at a high school, but they are so

much more than an accelerated course of study.

C) Dual Credit’s Popularity
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Dual credit for high school students that is only growing in popularity.  Dual credit has

“grown enormously in the last 20 years, with student enrollments now outpacing those in AP

courses” (Hansen et al., “CWPA” 1).  For example, “during the 2002-3 school year there were

about 1.2 million enrollments in CE courses from students in 11,700 public high schools”

(Hansen, “Composition Marketplace” 25).  These numbers have only grown since 2002.  A mere

eleven years later, “At the 2013 National Alliance of Concurrent Enrollment Partnerships

conference, Sandra Gonzalez reported that 1.4 million high school students nationwide were

enrolled in college courses” (as qtd. in Hansen et al., “How Do Dual” 57).  While 2013’s 1.4

million may not seem much larger than 2002’s 1.2 million, that increase represents over 16%

increase in enrollment.  That 16% increase represents an additional two hundred thousand

students.  The number is likely greater in 2018.

Aside from the number of students enrolled in dual credit courses, institutions offering

dual credit programs have also grown in recent years. According to the National Alliance of

Concurrent Enrollment Partnerships (NACEP), “64% of postsecondary institutions with dual

enrollment programs offered courses at high school campuses in 2010-12; only 55% did so in

2002-03” (“Concurrent” para. 4).  A ten year period saw an increase of approximately 16%.

This number incidentally matches the increase seen with students enrolling in dual credit

programs.  The growth of the programs and the students taking them are increasing equally as

the demand increases.

According to an article by Hansen et al., “In 2010, the National Center for Education

Statistics reported that DC/CE courses were being offered by 98% of public two-year

institutions, 84% of public four-year institutions, and 49% of private four-year institutions,”
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demonstrating a significant growth (as qtd. in Hansen et al., “How Do Dual” 57).  Looking at

percentages alone, the number of schools with these programs is vast.  If almost all two-year

institutions and public four-year institutions have these programs, that alone speaks to the

popularity of dual enrollment programs across the country.  These statistics coupled with the

significant increase in student enrollment demonstrate why dual credit requires more research.

D) Dual Credit Benefits

Many students choose to enroll in dual credit during high school for the financial

benefits.  Brian An explains that “Dual enrollment provides students with an inexpensive way for

them to take college courses and earn college credits while in high school” because colleges do

not charge full tuition to high school student who are concurrently enrolled at their institutions

(57).  Tuition rates are not as high for high school students enrolling in college courses, and this

provides a clear incentive to take courses while in high school.  College courses are expensive,

and dual credit offers a solution to many with tight financial budgets and lofty goals.

Perhaps the most important benefit of dual credit is that these courses offer a unique

opportunity to help prepare students for college. An notes that “approximately 56% of high

school graduates are highly qualified for admission at a 4-year institution”, leaving 44% of

graduates as unprepared (58).  “Highly qualified” in this sense refers to a student’s ability to

succeed at the college level and not in reference to ACT scores or other college requirements.

One way that dual credit assists with these statistics is by serving as “a means to prepare students

for the rigors of college coursework” (as qtd. in An 58).  Dual credit courses are college courses

at the high school level, which allows students to get a taste of the demands college presents in

small doses.  An explains that “proponents of dual enrollment note several benefits of these
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programs for students, chief among them are preparation for college coursework and degree

attainment” and, “studies show that dual enrollees are more likely to graduate from high school

and earn high grades in college than non-dual enrollees” (An 57-58).  The benefits of dual credit

are clearly impactful.  Dual credit prepares students for the challenges they will face at the

college level and increase their chances of graduation high school and earning good grades in

college.

In addition to helping students graduate high school and earn good grades in college, dual

credit helps with college graduation.  After completing a research study over dual credit

enrollment and success rates, An found that “dual enrollment positively influences college

degree attainment” (68).  This benefit of dual credit has enormous implications for high school

students.  If students proceed to college, their chances of graduating with a degree improves.

The goal of college is to prepare students for their future careers by awarding degrees, and dual

credit helps with this goal.  An indicates that “Researchers find that dual enrollees are more

likely to persist in college and attain a college degree than non-dual enrollees” (as qtd. in An 59).

Not only can dual credit earn students college credit while in high school, but it can help them

stay on the path of graduating both high school and college.

E) Dual Credit Obstacles

Not everyone agrees that dual credit is a positive experience for students.  There are

surprisingly several arguments against promoting dual credit in the high school classroom.  Often

times teachers, guidance counselors, principals, or parents encourage students to take college

courses as high school students to “get them out of the way before going to college.”  I heard this

expression numerous times as a high school teacher and even as a dual credit English instructor.
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There is an inherent belief that it is better to take courses early on so that students can get to

“what they want to take” and graduate sooner than if they started out with zero college credits.

However, this mentality is not the best to have.

Hansen et al. “understand the desire to have students finish their college education in an

efficient time frame to keep their college expenses and debt as low as possible […] But perhaps

students and parents are trying to economize on the wrong things.  At [their] institution, students

who matriculate with anywhere from six to sixty credit hours earned in high school – including

for first-year writing – don’t graduation from college significantly fast; at most, they graduate

about half a semester ahead of their peers” (“How Do Dual” 79).  Students believe that taking

more classes will close the gap between going to college and graduating college, and this may

not be the case.  Indeed, it may cause frustration for the students.

Another issue with this mentality is “when the value of education is more extrinsic than

intrinsic, Labaree warns, credentials – grades, credits, diplomas, and degrees – take on a life of

their own and become commodities sought for their own sake rather than for the learning they

should represent” (as qtd. in Hansen, “Composition Marketplace” 5).  Labaree makes a good

claim.  Does taking these courses early represent a desire to learn or a desire to “get them out of

the way” with a “two birds, one stone” mentality.

A final issue of dual credit courses is that “they are ‘cash cows’ – vehicles for

entrepreneurially minded colleges to increase enrollments and therefore tuition income without

necessarily offering a truly college-level course to the students” (Hansen, “Composition

Marketplace” 30).  This fear is not entirely unfounded, and it represents the crux of the issue

concerning consistently in the dual credit programs currently in existence.  At WKCTC, there are
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eight high schools teaching dual credit English courses.  If WKCTC is to ensure quality and

consistency in the dual credit program, then the goal must be to teach all the students equally as

opposed to simply turning a blind eye and profiting from the enrollment numbers.  Because of

this, it is essential that WKCTC ensure all dual credit instructors are working in tandem with the

English department at the college.

F) Teacher Preparation for Dual Credit

Most teachers are familiar with required standards, and dual credit is no exception.

However, there is no governing body over all of dual credit.  High school teachers in Kentucky

must adhere to the Common Core State Standards, but what about those high school instructors

who also teach dual credit?  Are their different standards for those courses?

There is no good answer to this question.  Yes, there are standards, but they are not

consistent across all dual credit programs.  As Hansen points out, “Another important issue is

standards for teachers and content of CE courses. The Update found only twelve states specify

requirements for teachers: some require high school teachers to hold the same credentials as

college faculty, and some require that high school teachers participate in professional

development or receive approval from colleges” (as qtd. in Hansen, “Composition Marketplace”

27).  Note that only twelve states out of fifty have any specifications for teachers of dual credit.

Such a low percentage (24%) clearly indicates an inconsistency across the country.

Hansen explains that biggest problem:“It is difficult to generalize about CE because there

isn’t one national brand, just a lot of local and regional brands” (“Composition Marketplace” 26).

Kentucky has standards, but not all states have standards. Different programs offer standards,

but those programs are optional for institutions as they cost money.  The closest dual credit
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country-wide standards come from NACEP, as it is the only national agency in the country that

regulates dual credit, but only those institutions accredited by NACEP are truly governed by the

standards.  If only 24% of states require standards, that indicates that these national standards are

not as national as they should be.  This may be because NACEP requires accreditation.  To do

this “a CE program must be in place for five years to gather assessment data before it seeks

accreditation” (Hansen et al., “CWPA” 11).  Because of this five year process, not all dual credit

programs will have the accreditation or follow the standards for dual credit programs.  If the

institution providing dual credit does not have this accreditation, the instructors may not uphold

the standards for dual credit.  These teachers compared with others whose institutions have

accreditation create an inconsistency in course standards and by extension, expectations of

teachers.

These NACEP standards, if examined, are useful for guiding dual credit teachers.

NACEP “has 17 accreditation standards, categorized in five areas: curriculum, faculty, students,

assessment, and program evaluation – all of which emphasize that DC/CD students are to be

taught and treated the same as fully matriculated college students” (Hansen et al., “CWPA” 11).

The key goal of these standards is to ensure quality and consistency for dual credit classes.  The

main goal appears to be for the students to be viewed as college students despite their high

school status.  A small fraction of states require standards and an even small amount of programs

require these national standards.  As a matter of fact, “89 programs across that nation had

achieved NACEP accreditation” in “2013” (Hansen et al., “CWPA” 11).  The results are

shocking.  If standards are not enforced across the nation, what actually holds dual credit

instructors and their institutions accountable for student learning?  The harsh reality is that there
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really is not much to hold teachers accountable if their institutions do not belong to some sort of

program with specific standards.

A further issue with dual credit preparation is the connection between the instructor and

the college institution.  The Update found “only thirteen states have a policy regarding course

content: some states limit the types of CE courses that may be offered, while others require

approval of the CE course syllabus, textbook, or exams to be given by the partner college or the

state education agency” (as qtd. in Hansen, “Composition Marketplace” 27).  Another small

percentage of states have any kind of accountability to the institution.  There appears to be little

governing of dual credit in terms of what is taught and how it is taught.  There is little

accountability for dual credit instructors and institutions because of a lack of communication

about course content.

G) Dual Credit Final Thoughts

More research into dual credit is clearly needed. While there are issues with dual credit,

there are several benefits that outweigh the negatives. Students benefit from dual credit courses,

which is the goal for all educators.  However, a lack of regulation for teacher training regarding

content and a lack of consistency between the college and the high school instructor are the

biggest offenders, and this project seeks to challenge WKCTC to find ways to become more

proactive regarding dual credit.

Methodology

Methodology will be varied for this project.  First, the routine sources of academic

research will be explored to determine what knowledge exists in regards to dual credit.  Books,

scholarly articles, journals, and other sources will be explored.  As of now, one thing I have
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noticed is a lack of research on teacher centric dual credit resources.  There are abundant

resources on what dual credit is, why it is taught, the results of dual credit, and the history of it,

but there are not as many resources on how to incorporate teacher training or professional

development into existing dual credit programs.  This is both beneficial and negative.  While this

lack of research demonstrates a clear need for further study into teacher preparation for teaching

dual credit, it also represents a hurdle to overcome as far as research goes.

A major part of this project will also be collection centric.  A survey of current WKCTC

English instructors will also be required for this portion.  This survey will consist of two

questions that ask the current instructors to note which of the optional papers they assign in

English 101 and English 102.  This will help with collecting documentation for English 101 and

English 102.  These documents will need to be updated, digitized, and organized after collection.

This will take some time as there are likely variations in certain requirements per instructor

preference.

However, collection will also include data from instructors. First, all dual credit

instructors are expected to complete a data collection form at the end of the fall semester that

details the number of students in the course and the number of students who passed each learning

outcome with a “C” or better.  This data will need to be collected and analyzed to determine if

the current WKCTC documents and learning outcomes are successful.

Data collection will also come from a blind scoring of WKCTC’s exit essay exams for

Fall English 101 courses.  There are no names included on these documents.  The essays are

scored using the required rubric to obtain data that determine how many papers scored at each

grade letter.  This provides similar data to one required by dual credit instructors, but it provides
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a more complete picture for WKCTC’s progress.  This also serves as a scoring training to all

WKCTC English teachers.  The data collected from this scoring will provide insight into the

planned professional development for July of 2019 for all dual credit instructors.

In addition to data collection, various interviews will be conducted as well.  The primary

interview will be one-on-one with each participating dual credit instructor through WKCTC and

a sample of current or former dual credit instructors with other institutions.   These interviews

will conducted after a classroom observation of the dual credit teacher in action.  The goal of

these observations will be to determine teacher confidence in teaching their materials.  This will

serve as a springboard for the interview session, which will explore how they were prepared to

teach dual credit, their professional needs, questions they have, feedback on learning, and their

interest level in professional development.

If possible, an English Department Head from another institution may be interviewed to

determine how that institution handles preparing dual credit instructors.  This will provide insight

into how well WKCTC currently handles this as well as serve as a possible guide for the July

professional development.  The final interview will be a short discussion with the current high

school principals with English dual credit to determine their support of their teachers attending

professional development at the college, their support of their teachers attending the blind

scoring with rubric training at the college, and an investigation into each school’s textbook

policy.

Project Implications

Dual credit is an area where there is a high demand but very little instruction for teachers,

and my research question looks to alter that perception. This project can help improve
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WKCTC’s partnership with high schools and instructors as well as allow for greater student

success.  The better the communication and support between college and high school, the more

students will receive the instruction they need to become successful at college.  This project

offers a standardization for training and supplying dual credit instructors with the necessary tools

for them to transmit the same knowledge to their high school students as the college professors

do to theirs.

After speaking with the K-12 Relations Coordinator, Lorry Beth Wilson, this project

could easily spread from the English department to the history, arts, psychology, math, etc.

departments.  WKCTC sees the need to help prepare the dual credit instructors for teaching high

quality courses.  If this plan is successful and teacher feedback is positive, WKCTC tentatively

plans to expand it to other departments in the future. Should this prove beneficial at WKCTC, it

could then be expanded to the other sister school in the Kentucky Community College family.

As a long-term goal, this could be expanded beyond Kentucky.  After speaking with my

classmates in English 997: Applied Practice I, this project seems timely enough that it could be

shared with other colleges across the state or even the country.  While the students in English 997

are only a small sampling, many of the dual credit instructors are saying they have had little to

no support from their institutions.  If this is the norm for most dual credit instructors, then this

project has the potential to affect widespread change.

Anticipated Challenges

One area of concern for this project is the quick turnaround on data collection.  While

IRB approval is pending, several components of the project are stalled: surveys to WKCTC

English instructors, interviews of dual credit instructors, interview of school principals, and data
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collection.  While other project components can be completed while awaiting IRB approval,

these IRB items are a significant portion of my project.

Another concern is how much is too much for the doctoral capstone.  I wish to be

thorough, but I do not wish to deviate too far down intersecting paths.  Finding the balance will

be a necessity.  For example, I know I will need to explore what dual credit is and how it is a

unique experience, but I do not know how far down that explanation I will need to go.
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Best Practices for College Support of English Dual Credit Instructors

Research Protocol:

● Academic Research: Various books, scholarly articles, journals, etc.

● Artifact Collection: Locate and/or update existing documentation for classes as well as

observing courses, find model papers for necessary essays at WKCTC.

● Data Collection: Collect data from blind scoring of WKCTC’s exit essay exams for Fall

101 courses.  There are no names included on these documents.  The essays are scored

using the required rubric to obtain data that determine how many papers scored at each

grade letter.

● Data Collection: Collect data from the learning outcomes survey at the end of Fall 2018

to explore consistency of learning outcomes for course. There are no names included on

this form.  There are only numbers of how many students completed the various paper

types and how many scored at each grade level (i.e. 24/26 students made a D or better on

paper 1).

● Interview of English Department Head: Contact an English department head at a different

institution to determine how the institution handles consistency and communication with

dual credit English instructors.  This may be recorded for research purposes.

● Interview of English Dual Credit Instructors: In-person interviews of current and/or past

dual credit instructor.  Questions will involve how they were prepared to teach dual

credit, their professional needs, questions they have, feedback on learning, etc.  This may

be recorded for research purposes.
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● Investigation: Determine each of the dual credit high school’s textbook policy to

determine consistency across schools and WKCTC’s college campus.

● Observation: Observe dual credit instructor in class (no student involvement for research

whatsoever).

● Survey of WKCTC English Department: Which of the approved paper topics are being

taught in each course (English 101 and English 102)?
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Research Participation Consent Letter (WKCTC English Instructors)

Study Title: Best Practices for College Support of English Dual Credit Instructors
Primary Investigator: Amanda Anderson, 270-339-2143, aanderson0278@kctcs.edu
Faculty Sponsor Contact: Sara Cooper, 270-809-4716, scooper19@murraystate.edu

You are being invited to participate in a research study conducted through Murray State
University. This form contains information you will need to help you decide whether to be in this
research study or not. You must be at least 18 years old to participate. Please read the form
carefully and ask the study team member(s) questions about anything that is not clear. You will
be given a copy of this form to keep.

1. Nature and Purpose of Project: The purpose of this study is to determine the best
practices to support dual credit English instructors from the college level.  This project is
the capstone for my Doctorate of Arts in English Pedagogy course.

2. Participant Selection: You are being asked to participate because you are an English
instructor with WKCTC and can best provide information for the content WKCTC
currently teaches and how successful the students are with the English 101 exit essay.

3. Explanation of Procedures: The study activities include a short survey in the fall of 2018
about which of the approved papers you assign in your English 101 and English 102
classes.  The study also includes the data collection of the English 101 exit essay in the
fall of 2018 and the blind scoring of the exit essay in the spring of 2019.

4. Discomforts and Risks: There are no anticipated risks and/or discomforts for
participants.

5. Benefits: This study is not designed to benefit you directly. However, your participation
may help to increase our understanding of how WKCTC can better prepare dual credit
English instructors in the future.

6. Confidentiality: Your identity will be known to the researchers, but the information you
provide will be kept confidential.

7. Refusal/Withdrawal: Your participation is strictly voluntary and you are free to
withdraw/stop participating at any time with absolutely no penalty.  During the
interview process, all questions must be answered in order for your individual responses
to be included in the study results.

8. Contact Information: Any questions about the procedures or conduct of this research
should be brought to the attention of Amanda Anderson at (270) 339-2143 or
aanderson0278@kctcs.edu.  If you would like to know the results of this study, please
contact Amanda Anderson using the above contact information.

mailto:scooper19@murraystate.edu
mailto:aanderson0278@kctcs.edu


Anderson 41

Your signature indicates that this study has been explained to you, that your questions have
been answered, and that you agree to take part in this study.

The dated approval stamp on this document indicates that this project has been reviewed and
approved by the Murray State University Institutional Review Board (IRB) for the Protection of
Human Subjects. If you have any questions about your rights as a research participant, you
should contact the MSU IRB Coordinator at (270) 809-2916 or msu.irb@murraystate.edu.

Participant's Name (printed):  _________________________________________________

_________________________________________ _______________________________

(Signature of Participant) (Date)

_________________________________________ _______________________________

(Signature of Person Obtaining Consent) (Date)

mailto:msu.irb@murraystate.edu
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Research Participation Consent Letter (HS Principals)

Study Title: Best Practices for College Support of English Dual Credit Instructors
Primary Investigator: Amanda Anderson, 270-339-2143, aanderson0278@kctcs.edu
Faculty Sponsor Contact: Sara Cooper, 270-809-4716, scooper19@murraystate.edu

You are being invited to participate in a research study conducted through Murray State
University. This form contains information you will need to help you decide whether to be in this
research study or not. You must be at least 18 years old to participate. Please read the form
carefully and ask the study team member(s) questions about anything that is not clear. You will
be given a copy of this form to keep.

1. Nature and Purpose of Project: The purpose of this study is to determine the best
practices to support dual credit English instructors from the college level.  This project is
the capstone for my Doctorate of Arts in English Pedagogy course.

2. Participant Selection: You are being asked to participate because you are principal of a
school with a dual credit English instructor through WKCTC.

3. Explanation of Procedures: The study activities include a short one-on-one interview
with you about how your school purchases textbooks and if your dual credit English
teachers may attend professional development and/or trainings at WKCTC during school
hours.

4. Recordings/Photographs: The one-on-one interviews may be recorded using an audio
device.  Recordings are not required for this study. Please initial below if you agree or
disagree to being recorded with an audio device for this research project.

______ I agree to be recorded using an audio device.
Initials

______ I do not agree to be recorded using an audio device.
Initials

5. Discomforts and Risks: There are no anticipated risks and/or discomforts for
participants.

6. Benefits: This study is not designed to benefit you directly. However, your participation
may help to increase our understanding of how WKCTC can better prepare dual credit
English instructors in the future.

7. Confidentiality: Your identity will be known to the researchers, but the information you
provide will be kept confidential.

mailto:scooper19@murraystate.edu
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8. Refusal/Withdrawal: Your participation is strictly voluntary and you are free to
withdraw/stop participating at any time with absolutely no penalty.  During the
interview process, all questions must be answered in order for your individual responses
to be included in the study results.

9. Contact Information: Any questions about the procedures or conduct of this research
should be brought to the attention of Amanda Anderson at (270) 339-2143 or
aanderson0278@kctcs.edu.  If you would like to know the results of this study, please
contact Amanda Anderson using the above contact information.

Your signature indicates that this study has been explained to you, that your questions have
been answered, and that you agree to take part in this study.

The dated approval stamp on this document indicates that this project has been reviewed and
approved by the Murray State University Institutional Review Board (IRB) for the Protection of
Human Subjects. If you have any questions about your rights as a research participant, you
should contact the MSU IRB Coordinator at (270) 809-2916 or msu.irb@murraystate.edu.

Participant's Name (printed):  _________________________________________________

_________________________________________ _______________________________

(Signature of Participant) (Date)

_________________________________________ _______________________________

(Signature of Person Obtaining Consent) (Date)

mailto:aanderson0278@kctcs.edu
mailto:msu.irb@murraystate.edu
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Research Participation Consent Letter – DC Coordinator

Study Title: Best Practices for College Support of English Dual Credit Instructors
Primary Investigator: Amanda Anderson, 270-339-2143, aanderson0278@kctcs.edu
Faculty Sponsor Contact: Sara Cooper, 270-809-4716, scooper19@murraystate.edu

You are being invited to participate in a research study conducted through Murray State
University. This form contains information you will need to help you decide whether to be in this
research study or not. You must be at least 18 years old to participate. Please read the form
carefully and ask the study team member(s) questions about anything that is not clear. You will
be given a copy of this form to keep.

1. Nature and Purpose of Project: The purpose of this study is to determine the best
practices to support dual credit English instructors from the college level.  This project is
the capstone for my Doctorate of Arts in English Pedagogy course.

2. Participant Selection: You are being asked to participate because you are in charge of
the English Dual Credit program for your institution. Your knowledge and background
can provide a comparison or contrast to how WKCTC currently trains dual credit English
instructors.

3. Explanation of Procedures: The study activities include a short one-on-one interview
with you about how your institution trains and prepares dual credit English instructors.

4. Recordings/Photographs: The one-on-one interviews may be recorded using an audio
device.  Recordings are not required for this study. Please initial below if you agree or
disagree to being recorded with an audio device for this research project.

______ I agree to be recorded using an audio device.
Initials

______ I do not agree to be recorded using an audio device.
Initials

5. Discomforts and Risks: There are no anticipated risks and/or discomforts for
participants.

6. Benefits: This study is not designed to benefit you directly. However, your participation
may help to increase our understanding of how WKCTC can better prepare dual credit
English instructors in the future.

7. Confidentiality: Your identity will be known to the researchers, but the information you
provide will be kept confidential.

mailto:scooper19@murraystate.edu
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8. Refusal/Withdrawal: Your participation is strictly voluntary and you are free to
withdraw/stop participating at any time with absolutely no penalty.  During the
interview process, all questions must be answered in order for your individual responses
to be included in the study results.

9. Contact Information: Any questions about the procedures or conduct of this research
should be brought to the attention of Amanda Anderson at (270) 339-2143 or
aanderson0278@kctcs.edu.  If you would like to know the results of this study, please
contact Amanda Anderson using the above contact information.

Your signature indicates that this study has been explained to you, that your questions have
been answered, and that you agree to take part in this study.

The dated approval stamp on this document indicates that this project has been reviewed and
approved by the Murray State University Institutional Review Board (IRB) for the Protection of
Human Subjects. If you have any questions about your rights as a research participant, you
should contact the MSU IRB Coordinator at (270) 809-2916 or msu.irb@murraystate.edu.

Participant's Name (printed):  _________________________________________________

_________________________________________ _______________________________

(Signature of Participant) (Date)

_________________________________________ _______________________________

(Signature of Person Obtaining Consent) (Date)

mailto:aanderson0278@kctcs.edu
mailto:msu.irb@murraystate.edu
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Research Participation Consent Letter (Non WKCTC DC)

Study Title: Best Practices for College Support of English Dual Credit Instructors
Primary Investigator: Amanda Anderson, 270-339-2143, aanderson0278@kctcs.edu
Faculty Sponsor Contact: Sara Cooper, 270-809-4716, scooper19@murraystate.edu

You are being invited to participate in a research study conducted through Murray State
University. This form contains information you will need to help you decide whether to be in this
research study or not. You must be at least 18 years old to participate. Please read the form
carefully and ask the study team member(s) questions about anything that is not clear. You will
be given a copy of this form to keep.

1. Nature and Purpose of Project: The purpose of this study is to determine the best
practices to support dual credit English instructors from the college level.  This project is
the capstone for my Doctorate of Arts in English Pedagogy course.

2. Participant Selection: You are being asked to participate because you are currently or
have previously taught dual credit English and can provide the information for how your
institutions prepared you for teaching dual credit English.

3. Explanation of Procedures: The study activities include a short one-on-one interview
with you about how your current or previous institution prepared you to teach dual
credit courses.

4. Recordings/Photographs: The one-on-one interviews may be recorded using an audio
device.  Recordings are not required for this study. Please initial below if you agree or
disagree to being recorded with an audio device for this research project.

______ I agree to be recorded using an audio device.
Initials

______ I do not agree to be recorded using an audio device.
Initials

5. Discomforts and Risks: There are no anticipated risks and/or discomforts for
participants.

6. Benefits: This study is not designed to benefit you directly. However, your participation
may help to increase our understanding of how WKCTC can better prepare dual credit
English instructors in the future.

7. Confidentiality: Your identity will be known to the researchers, but the information you
provide will be kept confidential.

mailto:scooper19@murraystate.edu
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8. Refusal/Withdrawal: Your participation is strictly voluntary and you are free to
withdraw/stop participating at any time with absolutely no penalty.  During the
interview process, all questions must be answered in order for your individual responses
to be included in the study results.

9. Contact Information: Any questions about the procedures or conduct of this research
should be brought to the attention of Amanda Anderson at (270) 339-2143 or
aanderson0278@kctcs.edu.  If you would like to know the results of this study, please
contact Amanda Anderson using the above contact information.

Your signature indicates that this study has been explained to you, that your questions have
been answered, and that you agree to take part in this study.

The dated approval stamp on this document indicates that this project has been reviewed and
approved by the Murray State University Institutional Review Board (IRB) for the Protection of
Human Subjects. If you have any questions about your rights as a research participant, you
should contact the MSU IRB Coordinator at (270) 809-2916 or msu.irb@murraystate.edu.

Participant's Name (printed):  _________________________________________________

_________________________________________ _______________________________

(Signature of Participant) (Date)

_________________________________________ _______________________________

(Signature of Person Obtaining Consent) (Date)

mailto:aanderson0278@kctcs.edu
mailto:msu.irb@murraystate.edu
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Research Participation Consent Letter (DC Instructors)

Study Title: Best Practices for College Support of English Dual Credit Instructors
Primary Investigator: Amanda Anderson, 270-339-2143, aanderson0278@kctcs.edu
Faculty Sponsor Contact: Sara Cooper, 270-809-4716, scooper19@murraystate.edu

You are being invited to participate in a research study conducted through Murray State
University. This form contains information you will need to help you decide whether to be in this
research study or not. You must be at least 18 years old to participate. Please read the form
carefully and ask the study team member(s) questions about anything that is not clear. You will
be given a copy of this form to keep.

1. Nature and Purpose of Project: The purpose of this study is to determine the best
practices to support dual credit English instructors from the college level.  This project is
the capstone for my Doctorate of Arts in English Pedagogy course.

2. Participant Selection: You are being asked to participate because you are a dual credit
English instructor with WKCTC and can best provide information for how WKCTC
prepared you to teach dual credit English.

3. Explanation of Procedures: The study activities include a short one-on-one interview
with you in the fall of 2018 about how WKCTC has prepared you to teach dual credit
English.  The study also includes two observations of your teaching (one class period in
fall of 2018 and one class period in the spring of 2019).  This is to help WKCTC determine
professional development needs.  The study will also include your report of how many
students in your dual credit class made a D or better on each of the major papers for the
course.  This will be completed in the fall of 2018 once English 101 ends.

4. Recordings/Photographs: The one-on-one interviews may be recorded using an audio
device.  Recordings are not required for this study. Please initial below if you agree or
disagree to being recorded with an audio device for this research project.

______ I agree to be recorded using an audio device.
Initials

______ I do not agree to be recorded using an audio device.
Initials

5. Discomforts and Risks: There are no anticipated risks and/or discomforts for
participants.

6. Benefits: This study is not designed to benefit you directly. However, your participation
may help to increase our understanding of how WKCTC can better prepare dual credit
English instructors in the future.

mailto:scooper19@murraystate.edu
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7. Confidentiality: Your identity will be known to the researchers, but the information you
provide will be kept confidential.

8. Refusal/Withdrawal: Your participation is strictly voluntary and you are free to
withdraw/stop participating at any time with absolutely no penalty.  During the
interview process, all questions must be answered in order for your individual responses
to be included in the study results.

9. Contact Information: Any questions about the procedures or conduct of this research
should be brought to the attention of Amanda Anderson at (270) 339-2143 or
aanderson0278@kctcs.edu.  If you would like to know the results of this study, please
contact Amanda Anderson using the above contact information.

Your signature indicates that this study has been explained to you, that your questions have
been answered, and that you agree to take part in this study.

The dated approval stamp on this document indicates that this project has been reviewed and
approved by the Murray State University Institutional Review Board (IRB) for the Protection of
Human Subjects. If you have any questions about your rights as a research participant, you
should contact the MSU IRB Coordinator at (270) 809-2916 or msu.irb@murraystate.edu.

Participant's Name (printed):  _________________________________________________

_________________________________________ _______________________________

(Signature of Participant) (Date)

_________________________________________ _______________________________

(Signature of Person Obtaining Consent) (Date)

mailto:aanderson0278@kctcs.edu
mailto:msu.irb@murraystate.edu
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Consent Form for Principals via Email – Observation of Teachers

My name is Amanda Anderson, and I am currently employed at WKCTC.  I believe we met on
August 29 at the WKCTC Dual Credit breakfast.  I am completing my doctorate at Murray State
University this school year.  To complete my doctorate in English Pedagogy, I am researching
best practices for English dual credit teacher instructors.

I am writing to you to in order to ascertain if I may come into your school to observe your
English dual credit teacher.  I would like to come observe one dual credit class once in Fall 2018
and one dual credit class once in Spring 2019.  I would also like to interview the dual credit
teacher about WKCTC’s practices in teacher preparation for dual credit courses as long as the
teacher is willing to participate.  No students will be identified in my research, and I will only
observe the classes and discuss with the teacher.

If I may come to your school to observe, please let me know via email as soon as possible.

In addition, part of my research involves principal support for dual credit teachers.  If you are
willing to answer a few questions (no more than 15 minutes of your time), I would appreciate it.
I am attaching a consent form for you to sign, scan, and email back to me.  If you could, please
send this back to me by the end of the week.
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Survey for Current WKCTC English Instructors

Which of the following approved papers for English 101 do you teach?  Select all that apply.

o Process Analysis
o Illustration (Exemplification)
o Definition
o Comparison/Contrast
o Division-Classification
o Literary Analysis (required)
o Reflection (required)
o Exit Essay (required)

Which of the following approved papers for English 102 do you teach?  Select all that apply.

o Proposal
o Cause/Effect or Causal Analysis
o Definition
o Persuasion
o Critical Analysis or Evaluation
o Annotated Works Consulted/Bibliography
o Research Argument (required)
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Sample Interview Questions for WKCTC Dual Credit Instructors

How many years have you taught dual credit?

How many of those years have been with WKCTC?

What materials were provided to you before you began teaching dual credit English?

How has WKCTC prepared you to teach dual credit? (Were materials provided, what type of
support, were you given models, did you have any training? Etc.)

Was this preparation beneficial to you?  Why/why not?

How could WKCTC’s preparation to teach dual credit be improved?

Would you be interested in a WKCTC training at the end of the summer to help you set up your
syllabus, course shell on Blackboard, and update course materials?

Are you aware of the spring exit essay scoring that is open to dual credit instructors?

Would you be willing to attend the exit essay scoring day to gain an understanding of WKCTC’s
English department’s grading?

If funding were provided, would you be interested in attending a conference on teaching dual
credit?

Would you feel confident about leading mini professional development sessions to other dual
credit teachers?

If you have taught dual credit though a different institution before, how did that institution
prepare you to teach dual credit?

How would you compare WKCTC to your previous institution?

Sample Interview Questions for Dual Credit Instructors not affiliated with WKCTC

How many years have you taught dual credit?

How many of those years have been with your current institution?

What materials were provided to you before you began teaching dual credit English with your
current institution?
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How did your institution prepare you to teach dual credit?  (what type of support, were you given
models, did you have any training? Etc.)

Was this preparation beneficial to you?  Why/why not?

How could your institutions preparation to teach dual credit be improved?

If your institution offered professional development for teaching dual credit, would you be
interested in attending?

If funding were provided, would you be interested in attending a conference on teaching dual
credit?

Sample Questions for High School Principals

What is the school’s policy on textbooks?

Could new textbooks be purchased as a class set for the next school year or for the spring
semester?

Would you be willing to allow the dual credit English teacher to attend a professional
development at WKCTC in February?  This day will be used to do blind scoring of the English
101 exit essay.  This helps us to normalize our expectations of what each letter grade should look
like, which helps our teachers standardize our essay grading as a whole.  This data also provides
us with insights into how the entire department is doing in regards to the course standards.

Sample Questions for Dual Credit Coordinator at Other University

How does your institution prepare dual credit instructors for teaching dual credit?

How often do you make contact with dual credit instructors?

Do your dual credit instructors attend any department meetings or professional development?


